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Over-arching questions 

 

– How have students changed, in terms of reading? 

–  What practices are associated with improved literacy, as judged by 
the teachers,  over the 8 months of the project? 

– What factors are associated with cases where children have not shown 
improvement, as judged by their teachers? Ins some cases, the “gap” 
is widening. 

 

• Enabling questions:  
– What are teachers doing?  

– What are students demonstrating? 
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Data Sources 

• Records for close to 500 students, submitted by their 
teachers/teams 

• Records for each student included 
 
– Cover sheet: 2012 
– Up to 4 records of actions and observations: Dec. 2012-Apr 2013 
– Case study summary: May 2013  

 

• As of June 30, we had usable case records, including both 
cover sheets and summaries,  for 419 students. This 
number is still growing as late submissions continue to 
arrive. 
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Reading with understanding 

Little/no change 
6% 

Some progress 
54% 

Major progress 
40% 

Change in reading with understanding: percent of case study 
students (n=419) 
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Size of the “gap” 

Gap widened 
8% 

Gap stayed same 
27% 

Gap decreased 
45% 

Gap disappeared 
20% 

Comparison of overall reading level to grade-level expectations: 
Percent of case study students (n=418) 
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Positive change in various aspects 
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Qualitative analysis 

 

• 120 case studies read and coded to further 
explore the research questions. 

• ALL cases where students did not improve 
and/or gap widened 

• Randomly selected an additional 1-2 from 
each district 

• Over-sampled “highly success” group 
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Themes 

The teacher is … 
– developing a relationship/getting to know the student 

– being flexible and resourceful; taking a problem-solving approach 

– considering the child’s interests, strengths, passions 

– enabling the student to make choices 

– focusing on meaning 

– ensuring the student receives 1:1 support needed 

– changing classroom/literacy organization 

– collaborating 

 

• The student is … 

 

– experiencing the joy of reading 

– taking ownership/agency 

– assessing own progress 

– demonstrating improvement 
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Analyzing 

• I created tables for each theme, where all the 
coding entries were combined 

• From those, I created an ‘index’ table that 
highlighted what coders had documented 

• These tables helped me look for patterns 
• I also entered them in a spreadsheet so I could 

pull out  or organize in various ways (e.g., gender, 
grade, results) 

• Each coder also recorded their insights, often by 
theme, as well as overall 
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1. Developing a relationship; getting to 
know the child 

 

• The single most frequent and consistent feature of cases—appears to be 
unaffected by gender, grade level, rate/strength of progress, achievement 
level.  

 

• Children were almost always described in positive and hopeful terms. 

 

• They also revealed children relaxing and growing in confidence  
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Teachers wrote about relationships 

 
• K boy .  Our relationship has developed—he now knows our class is a safe 

place to try things. We are celebrating small gains! Future: needs to 
pushed with positive reinforcement and gentleness 
 

• Grade 1 girl.  She is …smart, creative, wiggly, reader, resilient. “We are 
friends forever” 

 
• Grade 3 girl. She now includes herself in all class activities. Advice for 

future: Set the bar high for her. Believe in her. Make that connection with 
her and let her contribute to the voice of the class atmosphere. Give her 
leadership opportunities 
 

• Grade 1 boy. I am spending time together with student in non-structured 
activities and he is talking more freely and openly with me. It’s important 
to build a deep connection with the student.  
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2. Considering the student’s 
 interests/passions 

 

• Almost all teachers identified specific interests and passions (we asked!)—
often, these became more specific as the year progressed. 

 

• They seemed to fall into a few patterns: 

– relatively ‘surface’ topics – princesses, Pokémon, animals, Star Wars – 
without any further connection or comment 

– connecting the child’s interest to finding reading materials 

– truly personalized learning for a struggling or anxious child by making 
important connections between interests/passions and learning   
WOW! Some inspiring inventiveness and determination!  
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Teachers wrote about interests… 

  
• Grade 1 boy. Together we developed a personal 

word search of his interests, family, etc. that he 
presented to the class using the document 
reader.  May: The Learning Support Teacher also 
wrote personal books based on J’s interests. 
 

• Grade 3 boy.  We are making digital book about 
various students, and rewriting familiar stories 
but changing the characters. His interest and 
engagement depends on the book he is reading 
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More about interests 

 
• Grade 1 boy. We continued to draw a parallel between his 

BMX racing and his school learning: commitment, 
perseverance, skill practice and repetition, self-discipline. 
This connection engaged the student in learning to read. A 
connection to personal life is very powerful. 
 

• Grade 1 boy. “He needs a lot of variety …teach him to take 
pictures so he can make his own books.” “Love 
learning/sharing/building machines, rockets and airplanes. 
We need to build on his strengths; let him be an expert.” 
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3. Teachers enabling student choices 

 
• Frequent evidence of students making choices – 2/3 

described some student choice.  
 

• Older students and more able readers were more likely to 
have choices.  
 

• Some teachers are finding ways to bring choice, fun, and 
engagement to even their most struggling learners. 
 

• But for many younger students who are making little 
progress, not much choice. 
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Students making choices 

 
• Most comments about choice were associated with “good 

fit” books.  
 

• Not much choice in how to demonstrate or represent 
learning. 
 

Grade 4 boy. When L was allowed to choose a book to read 
and be able to find something about that book he would like 
to share with the class, he was eager to comply.  Better still, if 
he knew he had control of how to present it (e.g.. act it out, or 
show and tell) he became even more motivated. 
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Students making choices 

 
Grade 2 girl. Choosing her own books at school is a big deal for her 
because the home practice she is doing is limited to her parent’s 
choice. 
 
Grade 1 boy. “Ms. S this is NOT a good-fit book for me. There’s no 
hockey in it! The words aren’t right. I don’t think it’ll help me read 
better.” 
 
Grade 1 girl. Teacher said: I need to reteach B what a good fit book is, 
because child keeps bringing chapter books from home. 
Student said: I want to read chapter books like everyone else. I don’t 
like to read ‘good fit’ books. I don’t want anyone to know I can’t read 
like them 
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More about choice … 

 
• Grade 2 boy. I am learning the importance of choice – 

giving power to the students to make their own choices 
about their own learning.  
 

• K boy. He wanted to choose his own group for Reader’s 
Theatre, instead of being assigned to one at his reading 
level. When he chose the book he would read, he was the 
first to arrive, he was excited, and he followed along and 
read well. Next, we developed an integrated, hands-on unit 
with more choice for all students. What worked to improve 
his reading? Personal choice 
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More choice 

 
Grade 3 boy. April. I took my class to the library and told them to 
choose a book that they were highly  interested in, no matter what the 
text level. There were interested and excited to choose. His choice was 
visual with colour images real and cartoon and difficult text with loads 
of labels, information, detail and stories. He loved it.  
 
I was surprised with process in a good way! 
 
May.  He has been more vocal about text choice and would like more 
say as to what we read. He is not motivated to read or respond to  text 
that does not interest him. He needs a reason to get excited about 
print to motivated to get through the harder to read bits. 
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4. Making meaning from text 

 

• Extremely interesting theme to look at. Enormous diversity and a substantial 
number of cases where purpose or meaning was not mentioned. So it became 
an interesting theme to look at. 

 

• For some teachers and students, meaning was the key feature and focus, and 
the case study notes detailed exemplary practices.  

 

• In other case studies, meaning was never mentioned, except for the meaning 
of individual words, perhaps because meaning is such a fundamental part of 
all literacy learning that teachers don’t think to mention it. Most students 
didn’t mention it either. 

 

• It seemed that reading with a purpose might be especially important for some 
young boys. 
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More about meaning 

 

• Few students described their reading in terms of meaning making 
strategies or said “I know how to get information from a book” or “I know 
how to figure out what’s happening in a story.” 

 

• Often, grade 1 seemed to be about letters, sounds, and words; strategies 
for purpose and meaning were more often at gr.2-3. 

 

• Making connections was the most frequently mentioned strategy 
 

• Meaning was often associated with the arts.  
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More about meaning 

 

Grade 3 boy. He has lots of prior knowledge and connections. He  should have 
opportunities/challenges to find out something new on a high interest topic; 
and to express knowledge. 

  

Grade 1 girl. She invents story details from pictures, makes great personal 
connections, and is able to discuss what adults read to her. Advice for future: 
talk about each book you read and connect the books to her experience. She 
loves to talk! 

 

Kindergarten boy. The realization that reading can be more than just reading 
words opened up a whole new way of experiencing literature.  
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More meaning 

 

Grade 3 boy. At the beginning of the year he struggled with comprehension. 
Mind mapping before oral retelling has increased his success. Being a reading 
coach for younger children is helping him to think critically about reading. 

 

Grade 2 boy. He especially likes finding information that others may not know 
(e.g., How did Inuit people take baths?) and delights in “Wowing” his 
audience when he shares information from project based learning. 

What made a difference for him? Making meaning! 

 

Grade 3 girl 

“Reading is supposed to make sense” 
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More about meaning 

 

Grade 1 boy design hands on projects that include reading to complete…. 
would excel in a Science Fair. 

  “If we gave him the choice to build a rocket, he would be motivated to read 
the directions, and complete the project quite independently. “ 

 

Grade 2 boy 

I like reading.  I like reading books that I can read.  I like learning new things 
from books.  I like non-fiction books, you know like the “Clouds” book and 
“We Need the Sun”.  I know that without the sun we would be freezing 
everyday. 
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5. Ensuring 1:1 support 

• The most frequently mentioned “difference-maker” for 
students who showed improvement. 
 

• Almost all case students received 1:1 support – especially 
those who showed strong improvement. Somewhat less for 
those showing no progress. 
 

• Wide range in timing and nature --from “coaching” with 
goalsetting, modelling, descriptive feedback, to simple 
reading practice 
 

• Some teachers amazing at finding people for children to 
read to! They started with the end in mind … 
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More about 1:1 

 
• Teachers supported the volunteers and buddies with 

coaching “tips”; coaching cards/guides; training 
sessions; structured formats (e.g., “buddy boxes”); 
shared “logs”. 
 

• “The kids who improved…were the kids where the 
teachers were very creative in finding ways for the kids 
to practice their reading with an adult or buddy, using 
increasingly harder books and with books the kids 
wanted to read – both leveled and non-leveled” (a 
coder) 
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Teachers wrote about 1:1 

 
Grade 1 girl 
She loves having an adult to read to and help her with her word work and writing—even just 5 minutes 
a day. She asks me every day if I can listen to her read. She was visiting our LA teacher every morning to 
read to her. She asks our CEA’s every day to listen to her read. The extra adult time has increased her 
confidence in herself as a reader. 
 
Grade 2 boy 
During the conferences, we specifically talked about his reading goal and taught him strategies that 
would help him achieve those goals – modelled, provided practice time, listened to him read, and 
provided specific descriptive feedback. He also reads with K buddy every morning.  
 
Grade 3 girl 
Advice for grade 4 teacher: Please continue involving her in guided reading and one-to-one reading. 
Give her the ability to read with others….if she can read to her mother or grandmother, teachers, 
CEAs….she loves having the opportunity and attention this provides. 
 



More about 1:1 

Grade 3 boy 

What made a difference? Intentional positive feedback that is purposeful and 
specific paired with the opportunity to coach other students in partner 
reading situations  

 

Grade 2 boy. 

Working one on one with a literacy teacher to learn reading strategies, his 
entire demeanor towards reading has changed.  He is now excited, engaged, 
and ready to tackle the hard words.  

 

Grade 1 girl 

We have “lunch dates” to fit in more reading. 

 

 

 



6. Problem-solving; flexibility 

 
• Amazing, determined and resourceful teachers who started 

with what they believed the child needed, and then made it 
happen. They: 
– Found/created materials of interest 
– Put 1:1 support in place 
– Identified ways to sustain and motivate 
– They tried so many different strategies for improving confidence 

and lessening anxiety 
– They included, included, included 
– They adjusted for success (differentiating) 

 
– Stay tuned for more details in next report 



Teachers told us … 

 
Grade 4 boy 
He likes to show his learning through drama.  One idea is after silent reading, 
have names in a bag, when a person`s name is drawn randomly, that person 
needs to show what he/she read (this student can dramatize his reading). 

 
Grade 3 boy 
I have had to change my methods of teaching to meet his style of learning.  
This is an ongoing process. 
 
Grade 2 boy 
Incorporated language from Minecraft in other learning activities to motivate 
him. I’m making a series of adventures that incorporate all the high frequency 
words he needs 

 



Teachers told us … 

 
Grade 1 boy 
• My big lesson this year seems to be: don’t make assumptions about 

what they know or have internalized. I need to use the anchor 
charts, or targeted behaviours, continually and make sure I find 
ways to keep them fresh and essential in the minds of the children.  
 

Grade 1 boy 
• “he is trying the best he can, and I am doing everything I know.”  

 
Grade 1 boy 
• one can find ways to attain resources at a  school (1:1) 

 
 



6. Collaboration 

 
• Many case studies mentioned one or more other 

educators who were working with the same child. They 
often referred to “we”, suggesting they working with 
others, even when this was not defined.  
 

• Few specific descriptions. “I’m not sure I actually read 
anything about regular consultations with resource 
teachers or librarians.” (a coder) 
 

• Most often in connection with 1:1 practice. 



More about Collaborating 

 

• There were some wonderful examples of 
collaboration among educators: 
 

– Teams (of two or more) who worked together to plans ways to support a 
struggling learner. 

 

– Combining two grade one classes, and grouping and regrouping to 
increase small group time for struggling readers 

 

– Working with support staff who provide 1:1 time to discuss specific 
reading strategies the child is working on.  Coaching helpers to ask abut 
meaning, structure and visual 

 



Even more … 

  
– Involving the Aboriginal Support Worker in working with the whole class rather 

than “pulling out” individuals or small groups 
 

– SLP are working in the classrooms, with groups of students. 
 

– Joining in a professional partnership to work on The Daily Five 
 

– Involving parents in goalsetting. 
 
– Involving the teacher librarian in introducing books, helping child choose, 

and talking to the child’s mom …. 
 

– Resource teacher teaching a lesson (writing, in this case); then the 
classroom teacher follows-up.  

 



Teachers told us 

 
Grade 4 boy 
We have a tracking sheet we all use (CT, RT & SEA) whenever we work 
with A. 
 
Grade 3 girl 
Our question, “What can we do as a team to help her progress in 
reading and writing?” 

 
Grade 1 girl 
What worked? I changed the focus from “my” class to “our” class and 
worked as a team with the other grade 1 teacher and the CCW. 



Teachers told us … 

 
 
Grade 1 girl 
What helped? Definitely teamwork, a community of educators contributed to 
her success 
 
Grade 2 girl 
I am becoming a better teacher as I try new things and consistently 
collaborate.” 
 
Grade 3 girl 
Worked with learning assistance teacher and family to make home reading a 
focus. With family, parents, grandparents, sister – created an environment of 
reading! Throughout process, family was involved and gave child a chance to 
gain 1:1 support at home 
 
 
 
 



Some teachers suggested causes for 
low success 

• Developmental (incl language-delays) 
What’s a teacher to do when a child is ‘not ready’ for grade one??? 
Wouldn’t she better in a play-based program? 

• Attendance/tardiness (various reasons) 
J -has missed most learning opportunities related to literacy. When he 
attends for days in a row his oral abilities and confidence develop 
 

• Suspected learning disability 
 

• Memory/processing issues? 
 

• Family trauma 
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Remaining hopeful … 

 
Overall, my student’s confidence has remained 
intact, even though he has made little progress.  He 
continues to love reading, I pray this continues (as 
the gap widens).  
  
His determination is his strong attribute and it will 
carry him through the tough times.  
  
When we find that connection for him, WOW. 
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Advocating 

(advice for future) 
• Please continue to nurture John’s self-esteem so that 

he feels safe to learn.  He has come so far and it would 
be heartbreaking to see him curled up in his hoodie, 
withdrawn from the group (like he was in September).   
 

• Allowing him to build leadership skills through game 
(Minecraft) have boosted self-esteem and confidence. 
Now that he knows that it’s OK not to be a good 
reader, that making mistakes and practicing are 
important, he is willing to try which is something he 
would not do before 
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Advocating … 

 
• What seems to make the most difference is when she sees that she is learning and 

can say what has made the difference (self evaluate)  We need to continue to have 
her self-reflect as this increases her confidence and informs her of what she is 
doing right.  Have had her working on "I Can” statements. 

  
• “Children develop a strategy to deflect from their errors and this sidetracks from 

the goal – i.e. they need to regroup their thoughts after every error, and so lose 
meaning in the text.” 

  
Advice:  
• Don’t give up on her.  She has just started to be a more successful reader and needs 

to have her program continued. 
  
• If not you, who? 
• If not now, when?  
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Finding a way 

 

• When she had struggles, it was important to put the 
“blame” on the words or letters that were causing her 
difficulties.  We can blame “y” for sounding like a “w” 
because the letter name sounds like “w”.  This was 
important because it took the “blame” away from her 
(she feels stupid at times) and makes the words and 
letters the “bad guy”.  We came up with ways to 
“attack” the hard rules in English.  We really tried to 
focus on her successes and ignore or put aside the 
“troubles”. 
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Involving the student 

 
• Discussed the young readers project & first task to help 

determine strengths & weaknesses. Debrief with student; 
conversation about where we should start 
 

• Strive to get more input from student about his learning; 
engage C in more meaningful discussions about his areas of 
need and his strengths. The more C can talk about his 
reading ability comfortably, the willing he will be to attempt 
new strategies and show more confidence with reading. 
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According to teachers, what worked? 

 

For students who showed major gains 

 

• 1:1 support 

 

• Feeling safe and supported; relationships 

 

• Choice/personalization 

 

 
Sharon Jeroski, August 2013 

sjeroski@shaw.ca 



What worked … 

 

For students making some progress.. 

 

• 1:1 support 

 

• Relationships 

 

• Purpose/Meaning  
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Teachers wrote … 

 

• Personal connections: we hooked him in with 
something that resonated with him. Our student 
is a very competitive and high achieving BMX 
racer so we drew a parallel between his athletic 
drive and skill building and his school learning. He 
became very engaged and self-motivated in his 
reading progress. As he progressed, he felt 
increasingly empowered.  
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Teachers wrote … 

• He came so anxious and lost that he couldn’t 
focus and think about what he was looking at.  
He received 1:1 support every day from 
classroom teacher.  

• As his successes increase, his confidence 
increases, and I can see the momentum 
building. B. is fearless to try in a supportive 
environment  
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Last words … 

 
• The work of educators within CR4YR has had a 

profound, positive impact on students throughout the 
province.  
 

• Everything is connected. None of the successful work 
teachers focused on one theme or strategy—it was all 
woven together. 
 

• Their commitment, caring, and determination is awe-
inspiring – their words literally brought me to tears as I 
read.  
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More findings 

 
• And their case studies offer clear direction: 

 
– Regular 1:1 support is ESSENTIAL– especially for those who are vulnerable, 

struggling, and anxious most of all. 
 

– Children acquire confidence and skills in safe, supportive environments 
where they have important relationships with trusted adults. 

 
– ALL children are receiving systematic instruction related to decoding. This 

seems to most effective when it connects to their interests and purposes 
for reading.  
 

– There are some intriguing relationships between gender and the themes 
of interest and choice … 
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VERY last words … 

 

• Being engaged – having choice, 
purpose, and fun -- should not have 
to wait until you can read fluently. It 
should not be conditional. 
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