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1. Background
Changing Results for Young Children (CR4YC) is a partnership between The Ministry of Education (MOE)
and the United Way of the Lower Mainland (UWLM) and was initiated in the fall of 2017. CR4YC is
based on the successful Changing Results for Young Readers framework that was implemented in 57
BC School Districts from 2012 – 2015. CR4YC is a collaborative inquiry project that brings together
Community-based Early Childhood Educators, Strong Start Facilitators, and Kindergarten Teachers who
are released to work collaboratively in six joint professional learning sessions with release time
provided by the CR4YC Project.
CR4YC focuses on social and emotional well-being to improve outcomes for young children. One of the
CR4YC goals is to identify and apply a strengthened understanding of quality practices associated with
improving the social and emotional well-being of young children. Another goal is to increase the
coherence in pedagogy between Early Childhood Educators and Primary Educators.
Kim Schonert-Reichl is the lead scholar advising the CR4YC Initiative, including professional learning
sessions throughout the year. Sharon Jeroski leads the collection of data, research and evaluation
component of the project.

2. Overview
Educators at 3 sites, representing 8 BC school districts and communities, met 6-7 times over several
months to explore and reflect on practices for enhancing the social and emotional well-being of young
children. At each site, an equal number of educators from StrongStart BC programs, Community-based
Early Childhood Programs, and Kindergarten classes met with a facilitator to pursue their own
questions related to several facets of social and emotional well-being. Groups explored practices,
recorded and shared observations, interpreted what they observed, and planned strategies to support
social and emotional well-being.
CR4YC participants were selected as triads from the same community. For example: a StrongStart BC
Facilitator, a Kindergarten teacher from the same school (or neighborhood) and a community-based
Early Childhood Educator working in a child care centre or pre-school in the same community. This
brought educators together who shared the same children and families and provided them with the
opportunity to collaborate and strengthen relationships over time.
In addition, a CR4YC Facilitator, contracted by the MOE/UWLM, facilitated the CR4YC sessions (fully
funded by the CR4YC Initiative). They were educators with expertise in collaborative inquiry, social and
emotional learning, early learning, and facilitation.
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Throughout the project, educators observed, supported and recorded growth in seven facets of
personal and social well-being related to the BC core competencies of social and personal competence,
and connected to the Early Learning Framework:
Identity
Sense of identity – “who I am”
Social Responsibility
Building relationships; friends
Kindness and empathy - caring for others
Contributing to classroom community
Personal Awareness and Responsibility
Well-being – sense of joy and happiness
Self-regulation - connecting actions/results; taking responsibility
Sense of personal agency - self-efficacy; advocates for self; addresses own needs

3. Research processes
This study was designed to field test collaborative research-based processes for supporting Social and
Emotional development and well-being. It was not an experiment. We did not attempt to compare
approaches, sites or demonstrate the efficacy of one approach over another. Our work is descriptive at
this point, as we try to understand more about social and emotional well-being and how it develops in
Early Years. We hope that the results and insights we develop will eventually provide the basis for
interpreting causation and making comparisons.
The overriding purpose of all CR4YC activities is to support BC children as they develop and strengthen
their social and emotional well-being. The data we collect serve several purposes:
o They focus attention and intention on children’s social and emotional development
o They offer a framework for conversations and explorations among educators
o They illustrate what SEL looks like in various contexts and the range of behaviours that might be
observed -- this helps educators and others observe and enhance what children are doing
o They help educators initiate conversations with families and children
o They connect observations in the early years with a system-wide focus on the core
competencies: Positive Personal and Cultural Identity; Social Responsibility; Personal Awareness
and Responsibility
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o They provide insights and guidance we use as develop observation and documentation tools as
we scale-up this initiative
o They address issues of accountability, and keep us asking: “Is what we are doing making a
difference? What’s working? What isn’t? What do we need to add/delete/change?”
Reports and analysis are based on educators’ responses to standardized questions and observations.
Educators provided detailed evidence to support their responses. There was no independent
verification in this phase of the study.
Each educator developed a case file for one “wonder child” – a total of approximately 60 children
across all sites. These case files included initial observations, several “recording and reflecting” sheets
where educators described and reflected on specific teaching and support strategies they had used,
and a summary form where they analyzed the child’s progress. Educators also kept ongoing
observation notes of evidence and questions related to the seven facets. Many educators also included
photographs and artifacts in their case files, and some created scrapbooks and wrote letters to the
‘wonder’ child and family.
Each educator also completed a survey, Changes in Practice, where they indicated the extent of
changes they had made in their own practice.
Because this was a field test, and because implementation involved a wide range of contexts, time
frames, resources, and strategies, we did not attempt to standardize implementation. For example,
various groups worked with different timeframes, different meeting schedules, different numbers and
length of meetings, and so on. While that makes direct comparisons difficult, it enhances our ability to
generalize beyond a narrow context.

INTERIM CR4YC report: 20 June 2018

5

4. Participation in 2017-2018
Number of children (estimate)

1400

This estimate is based on an average of 20 children per participating educator. This is a very
rough estimate, as some of the educators are responsible for several groups or classes over the
course of a week, and the number of children who attend a StrongStartBC Centre at least once
each week is highly variable.
Number of educators (estimate)

70

This represents the number of educators who contributed to planning, supporting, and
documenting children (including the “wonder child”, but not exclusively).

Number of case studies initiated

60

This represents the approximate number of groups or classrooms involved, and the individual
children for whom case files were compiled.
Number of districts/communities

8

Number of sites

3

South Okanagan; South Vancouver Island; Metro (Lower Mainland)
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5. Changes in educators’ practice
One of the goals of CR4YC was to support educators in making day-to-day research-based changes that
would enhance children’s social and emotional well-being. At the end of the field test, they responded
to questions about changes they had made and the impact on children.
Strategies
To focus on the impact of CR4YC, educators were asked to indicate both improvements, and areas that
were already strong in their programs. This allowed for estimates of the value-added by CR4YC. As
shown in the graph below, the areas of greatest change were:
o focusing on SEL
o listening more carefully to the child.
Respondents also indicated significant growth in three other areas that have demonstrated positive
effects on children’s well-being:
o reducing adult direction
o developing self-regulation tools
o starting with strengths

Changes in strategies: Percent of educators (n=61)
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Educator approaches
A second category of questions related to the way that educators approach and carry out their work,
including increases in:
o Collaborating with colleagues
o Family voice and collaboration
o Focusing on own SEL
Educators were asked to indicate both improvements, and areas that were already strong in their
programs and professional lives. As shown in the graph below:
o The greatest change was in collaboration with colleagues with over half of participants
reporting they had added strength in this aspect of their work
o A similar number reported added strength in becoming aware of their own SEL and its impact
on their practice
o Over a third reported that they were already strongly family-centered, and a further third
added this as a strength they developed during CR4YC
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Changes in Approach: Percent of Educators
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6. Changes in children’s social and emotional well-being
At the end of the field test, educators reported on changes they had observed and documented in the
“wonder” children. As shown in the graph below, almost all observed some change; 28% reported
major change. It is not possible to determine from the brief field test how much these changes can be
attributed to participation in CR4YC. The field test results are promising; the main study will help to
validate and refine the results.
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OVERALL CHANGE IN SEL DURING PROJECT
(N=58)
Little/none
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Major
28%

Some
65%

The field test also examined patterns of reported growth in social and emotional well-being among the
seven facets. Educators were asked, first, to indicate which facets they had focused on, and to what
extent. As shown in the graph below:
o Each facet received at least some focus for 70% or more of the educators.
o More than half of educators placed major focus on:
o Building relationships
o Kindness
o Self-regulation
o Identity received the least emphasis overall

Educator focus on specific facets of SEL: Percent of
wonder children (n=58)
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The first bar indicates the percent of participants who chose “some” or “major” focus combined; the second bar
indicates only those who chose “major” focus
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Educators also indicated the extent to which their “wonder children” had demonstrated changes in the
various facets. In the graph below, the first bar indicates the percent of participants who chose “some”
or “major” change combined; the second bar indicates only those who chose “major” change. Not
surprisingly, most areas of greatest change were those that had received the greatest emphasis.
o over half of children showed at least some change on each of the facets
o the greatest area of change was in relationships/ friendships where 88% showed some growth,
and 45% showed major growth
o approximately one-third showed major changes in kindness and in self-regulation
o relatively few educators reported strong changes in identity and contributing to the classroom

INTERIM CR4YC report: 20 June 2018

11

Change in specific facets of SEL: Percent of focus
children (n=58)
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Most educators also observed changes in children’s kindness and empathy; their selfregulation; and their self-advocacy. They were least likely to notice changes in children’s sense
of identity (a relatively recent focus for most educators in BC.)
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Collection Leads to Curation
We listened and observed collectively; then created a story from the experiences and results of the
field test group. First we observed, collected anecdotes, reflections and observations by facets from
the data. After this, we were able to look for themes, collective experiences and voices that could form
a common experience as well as providing vivid exemplars.
This is the basis for pedagogical documentation; it is often the by-product of the child’s journey,
recognizing their own voice and learning. While we observe the children and help them to tell their
stories, we reciprocate by observing ourselves. We then set out to tell our stories to each other.
Basic tenants for this curation:
”we are researching some concepts and trying to tease out practices that help, areas that could
benefit from more exploration etc. — and to do that we need to look closely at several things.”
--Sharon Jeroski
While we are observing we are self-checking many things: collective findings, relationships
between the educator and student and most importantly being present and aware of what the
child is telling us and realizing about themselves. -- Loris Malaguzzi
There are many balls in the air, to be tossed and caught and to toss again.
The concept of reciprocity was an important initial finding that revealed itself in different ways among
the facets in this pilot group. We will explore this more deeply next year.
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Margaret Carr from her influential book: Learning Stories: Constructing Learner Identities in Early
Education states that “over time, students develop personal stories about themselves as learners.
Assessment needs to help them build coherent narratives about their identities as people who can
practise, persist, and overcome obstacles to immediate learning success.” (Carr, 2012).

Final observations: voice made a difference
There is an intimacy between educator and wonder child and sometimes it is difficult to articulate and
share the learning story beyond this relationship. For those educators who spoke directly to their child
through their writing and observations or directly quoted the child and embedded this voice in their
responses, there seemed to be a cross-pollination that occurred when observing and connecting the
other facets whether intentional or not. For those who chose to weave their words in with the child’s,
there seemed to be a stronger will to think critically and it served as an anchor for deeper thinking and
analysis in summation.
As curator, I learned that when the educators spoke directly to their children, this had a powerful
impact on me as an observer and made me consider their voice and identity first and foremost
therefore making me acutely aware to be careful when compiling and observing from the collective.
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What is the process of understanding the facets, like joy, wonder and
instincts when observing a child?
For those educators who observed a particular facet or the same thing over time, there was a
progression in their writing in which instincts seemed to turn to knowledge and knowledge to wisdom
and self-reflection. The wonder child offered this to them, they caught the ball.
I wondered, how did it make him feel? I never saw M protest or say anything mean to J. When I saw
this I always saw it as J “rejecting” M, and it bothered me, I wanted them to be friends and, at times, I
hoped that M would perhaps go on to find another friend. I was confused and wasn’t sure if I should
support M to understand J’s difficulties, or whether I should encourage M to play with other children. He
still insisted in playing by J.
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Reciprocity of Well Being
We took our cue here from South Okanagan’s working session together where they decided to look at
the Te Whariki Early Childhood Curriculum from New Zealand and the First People’s Principles of
Learning. They were looking for big ideas and connections in their work. The Te Whariki Curriculum is
a holistic curriculum that focuses on well being in consideration of different realms of family,
community, ECE, and schools. The image/slide layers the wonderchildren and educators’ voice
together. Does anything stand out?
Findings (In their own words):
Caring and being aware of their own social emotional well-being was another significant finding as
indicated. Educators grounded this in the reciprocity of well-being for all learners.
“I have made the attempt to meditate and eat better every day and take care of myself so that I can
be fully present both at home with my kids and in my classroom.”
“Just being able to control the anxiety and stress level. My students can probably sense when I am
stressed out, is ok to slow things down and so some yoga with them when I need to calm down
instead of trying to do everything and fit it all in.”

INTERIM CR4YC report: 20 June 2018

16

Collaboration
The message was consistent when it came to observation specific to a wonder child. Taking the time to
observe, over time resulted in deep learning.
o Intentionally observing the ordinary moments not just anticipating the highs and lows, but
“ordinary moments also have extraordinary results”.
o Slowing down and give more time to each idea and embracing ambiguity
o Listening more and talking less was a successful exercise for many and the result was, stated
feelings of authenticity for some.
Place-based learning seemed strategic to all the groups and was important as to where and when they
met and the activities that shaped the day. We are not sure if this was a successful measure or one that
was discussed but it would be interesting to be intentional here and observe its place in the learning.
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Collaboration with colleagues was a significant added strength that seemed to take on both micro and
macro level of considerations:
Micro: one on one discussions, focussed study, the analysis of documentation or observations,
Metissage, video summaries, coming together with guest speakers like Kim Schonert-Reichl or
Ann Pelo, outdoor play and field trips
Macro: there was both different occupational logic as well as personal learning styles to
consider when working among the three groups of Early Learning Educators, Strong Start
Facilitators and Teachers. For some there was a newly stated self-reflection; for many others a
reminder of the importance of connectivity both among each other and every day partnerships.

8. Highlights and Conclusions
CR4YC introduced a new model for supporting the social and emotional development of young children
and the educators who work with them. The field test demonstrated the potential power of
collaborative inquiry where educators in different settings come together to wonder, question, observe
and share their increased understanding of children’s social and emotional well-being.
Educators were unanimously appreciative and positive about this opportunity. For many, this was a
first opportunity to collaborate beyond their own classrooms or centres as part of their ongoing work
as educators. Although there were practical challenges in this first year, educators were enthusiastic
about the process, as well as about the new understanding and relationships they gained.
The field test also offered some insights and direction for improving the process. For example:
o Being clearer about expectations
o Ensuring that the “triads” were from the same area/location
o Bringing more focus to some of the work
o Emphasizing the importance of conversation and discussion over paper work

THE PROCESS
Observation: focusing on a “wonder”child
Educators focused their observations on one “wonder” child. They were sometimes surprised to
discover how much their focused observations of one child led to new understandings, insights, and
more questions about all children -- and about their own practices.
While we observe our wonder child and delve into our practice and understand well-being
through our wonderchild, it is important to consider and refocus on what they are showing and
telling us. Our observations and findings are best served when they are based on reciprocity.
–Jennifer Delvecchio
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Collaboration
For many educators, CR4YC offered new opportunities to collaborate with colleagues, and this was an
aspect of the project they valued. Often, even educators who worked in the same building had
previously had few no opportunities to meet, even though they “shared” the same children and
families over time. CR4YC provided a structure where collaboration was intentional and expected.
Educators often commented on how their collaboration benefited the children.
Focus on children’s social and emotional well-being
Both qualitative and quantitative data indicated a dramatic increase in educators’ focus on social and
emotional well-being and development. Many reported that they felt validated by learning about the
strong research base, and the CR4YC message that social and emotional well-being was a priority in the
programs.
Awareness of educators’ social and emotional well-being
Based on research presented by our lead scholar, Kim Schonert-Reichl, educators were encouraged to
consider their own social and emotional well-being, how it affected the children they worked with, and
strategies for strengthening their own well-being and supporting their colleagues. Surveys at the end of
the project indicated that this was an area of major change for many participants.
Improving the process
The field test also offered some insights and direction for improving CR4YC. For example:
o Being clearer about expectations
o Ensuring that the “triads” were from the same area/location
o Bringing more focus to some of the work
o Emphasizing the importance of conversation and discussion over paper work

CHANGES IN PRACTICE
Given a list of quality practices for developing social and emotional well-being, educators identified
both strengths they brought to the project, and changes they made during the project. They most
frequently reported that they were talking less and listening to the children more. Generally, changes
moved in the direction of being more child-centred, including providing less direction.
CR4YC did not cause educators to replace one set of practices with another. Rather, they used the
opportunity to strengthen and extend some practices they had already initiated including: providing
children with self-regulation tools; working from a place of strength; incorporating place-based
learning; and collaborating with families.
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CHANGES IN CHILDREN
Over 90% of the educators reported overall positive changes in children’s social and emotional wellbeing. While most described “some” positive change, over one-quarter indicated that they had seen a
“major” change in their “wonder”child.
Both observation sheets and the case study summary prompted educators to describe changes in the
specific facets of social and emotional well-being. Almost all educators identified positive changes in
children’s relationships—how they developed and sustained relationships with their peers, as well as
with adults.
Other areas of strong growth were: kindness/empathy; self-regulation; and self-advocacy. The fewest
changes were associated with identity (positive personal and cultural identity), and a with sense of joy.
Generally, educators observed the greatest changes in areas where they placed the greatest focus.
Improving the process
During the field test, educators noted observations about various facets, as they noticed them. While
this provided CR4YC with rich information about some of the possibilities, it did not allow tracking of
growth in various facets. In 2017-18, educators will choose one facet to track throughout the project;
this will reduce and simplify the paper work, and provide a tighter focus for observing change.
CHILD-CENTERED APPROACH AND CR4YC
CR4YC is not a “program” or a set of explicit practices. Educators were encouraged to work from their
own passions, informed by their observations of the children. The results of the field test offer strong
support for this approach: every strategy or approach became the focus for some educators; none
became the focus for all. At least half the children showed growth in each facet. CR4YR offered
flexibility for educators as well as for children.
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